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Inclusion Policy  

 
 
We believe high standards of care and love are an integral part in the quality of teaching and 
learning across the whole curriculum. Our school Christian vision of ‘Life in all its fullness’ applies to 
all areas of our school. The two great commandments given by Jesus will underwrite the life of our 
school; they are to ‘love God’ and to ‘love your neighbour as yourself’. It is our aim for both of these 
instructions to be evident in the whole life of the school, in the relationships between all members 
of the community; pupils, staff and parents, and also in our safeguarding responsibilities.  

St Mary’s and St. Peter’s school fully recognises its moral and statutory responsibility to safeguard 
and promote the welfare of all pupils and staff. Our Inclusion Policy is one of a range of documents 
which set out the safeguarding responsibilities of the school. We wish to create a safe, welcoming 
and vigilant environment for children and staff where they feel valued and are respected. 

SMSP is proud to be a highly inclusive school. We believe that all children are entitled to an 
education that enables them to make progress so that they: 
 

• achieve their best, and understand their own learning needs; 
• become confident, happy individuals living fulfilling lives; 
• make a successful transition into the next stage of education. 

 
We continually seek to identify and overcome potential barriers to achievement, and 
understand that pupils with Special Educational Needs and Disabilities (SEND) will require 
additional support in order to achieve their full potential. 
 
We welcome our responsibilities to provide for pupils with Special Educational Needs and 
Disabilities, to ensure full accessibility and equality for all, and we consider it a matter for the 
whole school.  
 
Admissions of pupils with SEND are considered on the same basis as those without SEND. The School 
Admissions Code of Practice requires children and young people with SEN to be treated fairly. 
Admissions authorities:  
 

• must consider applications from parents of children who have SEN but do not have an EHC 
plan on the basis of the school’s published admissions criteria as part of normal admissions 
procedures  

• must not refuse to admit a child who has SEN but does not have an EHC plan because they 
do not feel able to cater for those needs  

• must not refuse to admit a child on the grounds that they do not have an EHC plan. 

 
 
 
 



Objectives 
 
To achieve the best possible outcomes for pupils with additional needs through: 
 

• early and accurate identification of difficulties; 
• effective partnership with families and pupils themselves; 
• quality teaching and shared responsibility across the school; 
• a graduated response to individual needs; 
• clear systems for recording provision and pupil progress; 
• ensuring opportunities for inclusion in all aspects of school life; 
• efficient use of finance and resources. 

 
These outcomes are embraced in every aspect of school life: personalized teaching and learning 
approaches; access to ICT across the curriculum; support for emotional wellbeing; assessment for 
learning; partnership with parents/carers, other schools and external agencies. 
 
Provision 

The majority of pupils will make good progress through quality classroom teaching. Special 
educational provision is underpinned by high quality teaching and is compromised by anything 
less. This will include use of effective strategies and stimulating resources, awareness of a range 
of learning styles, well-thought out differentiation, high expectations for every pupil.  
 
Within this approach, all pupils are formally assessed on a termly basis. 
 
Each term, the Senior Leadership Team carry out an Audit of Need across the school. This 
involves careful analysis of pupil attainment and progress data, as well as discussion regarding 
pupils already identified as having SEND.  
 
Parents /carers have a key role in ensuring the school has accurate information about their 
child’s language needs. 
 
Each term, class teachers and teaching assistants (TAs) will discuss pupil progress with a 
member of the leadership team. This ensures that all pupils’ needs are considered, potential 
barriers to achievement are identified, and support strategies are promptly put in place. 
 
The school aims for all pupils to receive the interventions they need at the earliest possible 
opportunity. However, allocation to different provisions will vary depending on the Audit of 
Need, as the school needs to balance the resources available with the needs of pupils across the 
school. 
 
Where pupils are accessing additional provisions, this is recorded on the school Provision Map 
each term. 
 
Teachers concerned about a pupil or pupil’s progress first consider if any aspect of what is 
provided could be creating difficulties. The first response to concerns about a pupil’s rate of 
progress should be high quality teaching targeted at their areas of weakness. At this stage, both 
the class teacher and attached teaching assistant (TA) will identify the support needed within 
class to address the concerns. Parents/carers will be informed at Parents’ evening of such 
concerns, and advised of strategies to support learning at home. 
 



If the class teacher feels that there is still cause for concern, then –in consultation with the 
SENCO- they take initial action, discussed with parents/carers.  
 
Identification of need 

Low attainment is not necessarily due to SEND. However, where a pupil has received 
appropriate support to help them close their attainment gap, but is still struggling to make 
adequate progress, they may be identified as having SEND. This can include progress in areas 
other than attainment – for instance where a pupil needs to make additional progress with 
wider development or social needs in order to make a successful transition to adult life. 
 
There is wide scope for differentiating the curriculum and ways of delivering it. It is only when 
interventions are required which are additional to and different from the differentiated 
curriculum provision for all pupils that an Additional Needs Support Plan is needed. Pupils then 
join the SEN Register at ‘SEN Support’, in consultation with parents/carers. 
 
The benefits of early identification are widely recognised – identifying need at the earliest point 
and then making effective provision improves long-term outcomes for the child. 
 

Broad areas of need 
 
These four broad areas give an overview of the range of needs that should be planned for. In 
practice, individual pupils often have needs that cut across all these areas and their needs may 
change over time. A detailed assessment of need should ensure that the full range of an 
individual’s needs is identified, not simply the primary need. 
 

Communication and interaction 
Pupils with speech, language and communication needs (SLCN) have difficulty in communicating 
with others. This may be because they have difficulty saying what they want to, understanding 
what is being said to them or they do not understand or use social rules of communication. The 
profile for every child with SLCN is different and their needs may change over time. They may 
have difficulty with one, some or all of the different aspects of speech, language or social 
communication at different times of their lives. 
Pupils with ASD, including Asperger’s Syndrome and Autism, are likely to have particular 
difficulties with social interaction. They may also experience difficulties with language, 
communication and imagination, which can impact on how they relate to others. 
 
Cognition and learning 
Support for learning difficulties may be required when pupils learn at a slower pace than their 
peers, even with appropriate differentiation. Learning difficulties cover a wide range of needs, 
including moderate learning difficulties (MLD), severe learning difficulties (SLD), where pupils 
are likely to need support in all areas of the curriculum and with associated difficulties with 
mobility and communication, through to profound and multiple learning difficulties (PMLD), 
where pupils are likely to have severe and complex learning difficulties as well as a physical 
disability or sensory impairment. Specific learning difficulties (SpLD), affect one or more specific 
aspects of learning. This encompasses a range of conditions such as dyslexia, dyscalculia and 
dyspraxia. 
 
Social, emotional and mental health difficulties 
Pupils may experience a wide range of social and emotional difficulties which manifest 
themselves in many ways. These may include becoming withdrawn or isolated, as well as 



displaying challenging, disruptive or disturbing behaviour. These behaviours may reflect 
underlying mental health difficulties such as anxiety or depression, self-harming, substance 
misuse, eating disorders or physical symptoms that are medically unexplained. Other pupils 
may have disorders such as attention deficit disorder, attention deficit hyperactive disorder or 
attachment disorder. 
 
Sensory and/or physical needs 
Some pupils require special educational provision because they have a disability which prevents 
or hinders them from making use of the educational facilities generally provided. These 
difficulties can be age related and may fluctuate over time. Many pupils with vision 
Impairment (VI), hearing impairment (HI) or a multi-sensory impairment (MSI) will require 
specialist support and/or equipment to access their learning, or habilitation support. Pupils with 
an MSI have a combination of vision and hearing difficulties. Some pupils with a physical 
disability (PD) require additional ongoing support and equipment to access all the opportunities 
available to their peers. 
 
If, after interventions at year group SEN Support level, with assess, plan, do review firmly in 
place, the pupil is not making progress in their personal areas of need, an application for 
assessment for Education, Health and Care Plan is considered, in consultation with 
parents/carers.  
 
A small minority of pupils who have significant and long-term difficulties may require an 
Education Health and Care Needs Assessment. This would usually be required where, despite 
the school having taken relevant and purposeful action to identify, assess and meet the SEN of 
the child, they have still not made expected progress. 
 
The SENCO usually acts as Lead Professional, and the process will involve collating the work and 
input from all external agencies e.g. Speech and Language Therapists, Occupational Therapists, 
CAMHs, Educational Psychologists.  
 
The Needs Assessment request process takes 20 weeks in total and is only required for pupils 
whose learning needs are both significant, long-term and complex.  
 
We use Achieving for Children’s (London Borough of Richmond upon Thames) Guidance on the 
SEN Code of Practice 2014.  
 
See attached SEN process flowchart. 
 
Teaching and Learning 

Teachers’ planning takes into account the abilities of all pupils with work being differentiated to 
support various needs. 
 
Teachers work collaboratively with the SENCO and other professionals to overcome potential 
barriers to learning and assessment for individuals and groups of pupils. 
 
Teachers use a variety of teaching styles to deliver a broad and balanced curriculum. 
 
Teachers set suitable learning challenges, and SMART targets both within the classroom, within 
intervention groups and on any Support Plans. 
 



Teachers’ planning reflects the recommendations and strategies contributed by external 
agencies for individuals and groups of pupils. 
 
Pupil Voice 

Children with Additional Needs often have a unique knowledge of their own needs. Their views 
about what sort of help they would like to help them make the most of their education will be 
sought and given due weight according to their age, maturity and capability. They will be 
encouraged to participate in the decision-making processes and contribute to the assessment of 
their needs, the review and transition processes. 
 
Resources 

Appropriate resources are in place to cater for all individual needs. These are updated and 
replaced when the need arises. 
 
There is a set SEND budget for the purchasing of necessary resources to support inclusion. 
 
A wide range of resources are used to support pupils with SEND. This includes kinesthetic and 
visual resources, schemes of work designed to support learning and development, specific 
intervention programmes (such as Acceleread-Accelewrite), physical resources (such as 
posturite boards), and ICT resources (such as Clicker software).  
 
Links with Parents and Multi-Agency Working 

Partnership with parents/carers plays a key role in enabling children and young people with 
SEND to achieve their potential. The school recognises that parents hold key information and 
have knowledge and experience to contribute to the shared view of a child’s needs and the best 
ways of supporting them.  
 
All parents of children with special educational needs will be treated as partners and supported 
to play an active and valued role in their child’s education. 
 
The best outcomes are achieved when parents are fully involved in the process of supporting 
pupils with SEND from the outset. At times, parents, teachers and others may have differing 
expectations of how a child’s needs are best met. Sometimes these discussions can be 
challenging but it is in the child’s best interests for a positive dialogue between parents, 
teachers and others to be maintained, to work through points of difference and establish what 
action is to be taken. 
 
The school’s arrangements for SEND are published in the School SEND Information Report on 
the website. 
 
The SENCO has termly multi-professional meetings that provide invaluable advice and support 
from a range of different services such as the Educational Psychologist (EP), Speech and 
Language Therapist and Occupational Therapist.  
 
SENCo 

All members of teaching staff are responsible for the progress and development of pupils with 
SEND through their everyday classroom practice. 
 



High quality classroom teaching, differentiated for individual pupils, is the first step in 
responding to pupils who have, or may have SEN. Additional intervention and support cannot 
compensate for a lack of good quality teaching.  
The SENCO is responsible for the strategic development of provision for pupils with SEND in 
order to improve achievement and the standards of teaching and learning through: 

 
• taking the lead in policy development; 
• keeping up to date with recent developments in SEND; 
• monitoring and evaluating pupil progress; 
• monitoring and evaluating how pupils with SEND are included      in all aspects of school 

life; 
• monitoring and evaluating provision, including the allocation and use of support staff; 
• ensuring effective record keeping for pupils with SEND; 
• ensuring effective liaison with parents/carers, outside professionals and the local 

authority; 
• ensuring breadth, continuity and progression in terms of provisions available; 
• ensuring that the school meets its responsibilities under the Equality Act (2010) with 

regard to reasonable adjustments and access arrangements; 
• supporting staff with differentiation and assessment; 
• auditing and supporting colleagues in their CPD; 
• liaising with other schools to support the transition process; 
• purchasing and organising resources. 

 
Environment 

An annual audit of the school building and grounds ensures that all pupils with disabilities have 
full access to all areas of learning. 
 
The school design is fully compliant with the Equality Act 2010. 
 
Pathways are created in all classrooms to allow wheelchair access and ease of mobility. 
 
Adaptations are made where necessary for pupils with VI or other sensory impairment. 
 
Please see Accessibility Plan published on the school website 

 
Equal Opportunities 

All pupils have equal access to the curriculum. This is monitored though lesson observations, book 
scrutiny and analysis of pupil performance throughout the school to ensure there is no disparity 
between groups. 

Please see Equality Policy published on the school website 
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